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Dear Mayor and Development Council, 

Introduction 

I have been called in as a consultant for your 4-year initiative to help improve your 

city, and have been asked to outline an educational psychological approach which can be 

used in your mission statement. It was also your request that it be a more relational 

approach in comparison with an individual approach, which I am totally in agreement on. 

Based on these requests, I have chosen an overall approach which I think would fit best 

to your project. I will start first by shortly defining educational psychology, its focus and 

its different aspects. I will then outline the differences between an individual approach 

and a relational approach by briefly showing their historical development and, based on 

that, explain why I agree with your choice of a more relational approach. I will then 

outline the specific approach I have chosen, its principles and the theoretical basis behind 

it. I will also give a practical example of how this approach has been used in reality. In 

addition, I will name another method which works quite closely with the chosen 

approach, and could be useful in your project. Finally I will suggest some concrete 

activities that you could possibly arrange in your city as a way of putting these theories 

into practice.   

Outline of Educational Psychology 

Educational psychology is not easy to define, as it overlaps with many other areas within 

education and psychology. However, Morten Nissen along with others has chosen to 

define or explain it in this way, “Pædagogisk psykologi handler om de psykiske aspekter 

ved pædagogisk praksis” (Nissen, 2006 p. 62) That is to say that educational psychology 

deals with only the psychological aspects of educational intervention, but it must also be 

clarified that it deals with only the psychological aspects of educational intervention, and

not for example therapeutic intervention. (Nissen, 2006) As educational psychology tries 

to stake out its territory, an important aspect is that it is not only “applied psychology” 

but actually has ‘practice’ as its subject of study and even its theoretical foundation. 

Instead of just studying development or learning processes, educational psychology is a 
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theoretical reflection of how educational intervention is applied in practice. (ibid)  We 

can then ask ourselves what is meant by educational intervention. Nissen defines it as 

intervention in a person’s development of competences. (Nissen, 2006 forelæsning) As 

educational intervention is a form of practice, Nissen chooses to look at it as a specific 

relationship between the goal, the means, the actors and the objects. (my translation) 

(Nissen 2006, p. 67) 

(Nissen 2006, forelæsning) 

Without going into too much detail, I would like to briefly explain this diagram, as I 

believe it points out some of the important basic aspects of educational intervention. 

Within educational intervention the object, which can be defined as the subject of study 

(what we are dealing with), can be seen as a person’s (or group of people’s) development. 

It is important then to point out that this ‘object’ doesn’t already exist, but is something 

that is developed, formed, or produced in some form or other. (Nissen 2006 forelæsning)  

The next and probably most important aspect is the goal, as it is the goal which 

defines a practice as educational. An educational goal is always positive and 

concrete/specific. As Morten Nissen explains, “Når man gør noget sammen for at opnå 

en bestemt udvikling af/med en eller flere af deltagerne, så gør man noget pædagogisk.” 

(Nissen 2006 p.68) This is where the crucial difference lies between educational practice 

and therapeutic or clinical practice. In a clinical practice, the goal can be seen as negative, 
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as it seeks to eliminate, remove or heal a certain sickness or problem, while an 

educational process seeks to create a positive development. (ibid)   

The means by which one reaches the goal varies within each approach, so I won’t go 

into detail about that now. The actor/subject however is another important aspect and is 

the topic of many ongoing debates and discussions within this field. I will not go into the 

multitude of theoretical dispositions on the topic, but would like to point out one essential 

aspect that is important for our understanding of educational psychology as a whole. For 

every action or practice, there has to be someone who carries it out, the actor/practitioner. 

However in the educational practice there can be seen to be at least two subjects, the 

practitioner and person/persons whose development is the subject of study. It can be 

therefore described as inter-subjectivity, where neither can be seen as isolated from the 

other and where the part that is being studied can go back and determine the practice 

itself. (Nissen 2006) 

This is of course a very brief overview and only one way of looking at it. The deeper 

we go into the theoretical aspects of educational psychology we discover more 

ambiguities and unanswered questions that leave the doors open for endless debates 

including: How can we define competence? How can determination be defined? What do 

we mean by ‘learning’? How do we define the balance between power relationships and 

participatory relationships? Different approaches choose to answer these questions in 

different ways, constantly reshaping and redefining the role of educational psychology. 

Individual vs. Relational Approach 

Within educational psychology there is not a clear defining line between the different 

types of approaches, so it is not so easy to put different approaches into clear cut 

categories. However if we look at the development of educational psychology 

historically, we can see a shift from the traditional educational psychological approach, 

which was very much geared toward the classroom situation to a more critical approach 

which took learning out of the classroom and placed it in everyday experience. In the 

traditional approach, the goal of intervention is the direct forming of a learning process 

localized in the individual, that is, “nogen skal lære nogen noget” (Nissen 2006, 
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forlæsning). The focus is on elements such as cognitive processes, knowledge 

construction, motivation and behavior. (Ormrod, 2006) 

 However, later the critical movement began to examine learning processes in more 

depth instead of only looking at the information that was important for teachers in a 

classroom, and as a result broadened the understanding of learning to something that 

happens through participation in an active life context. As Jean Lave put it, “Vi kan tale 

om læring uden at trivialisere det til et spørgsmål om simple mentale opgaver eller 

problemløsning, men i mere genkendelige og interessante vendinger vedrørende 

menneskelige projekter.” (Lave 1999, p.39) Focus in the critical approach is put on 

context, participation, and subjectivity. Learning can be understood as part of a subject’s 

varying participation in many different contexts. Therefore learning cannot be seen as a 

process taking place within the individual, but is dependant on the environment and 

relationships one is participating in. (ibid)  

Jean Lave and Etienne Wenger, two of the leading figures in the critical approach, 

have created a model called ‘situated learning’ where they propose that learning involves 

a process of engagement in a 'community of practice'. A ‘community of practice’ can be 

explained as the communities in which we interact and relate in everyday life, and 

through which we collectively learn. According to Wenger (1998) a community of 

practice defines itself along three dimensions: its joint enterprise, mutual engagement, 

and shared repertoire. (Smith 2003) Lave and Wenger illustrate their theory by 

observations of different apprenticeships, including a tailor apprenticeship in Liberia 

where Lave acquired many of her inspirations. They describe a process they term 

Legitimate Peripheral Participation, where newcomers get the chance to participate from 

the beginning in legitimate but peripheral work, and as they get better they move toward 

the center of the community. “‘Legitimate peripheral participation’ provides a way to 

speak about the relations between newcomers and old-timers, and about activities, 

identities, artefacts, and communities of knowledge and practice.”(Lave & Wenger 1991 

in Smith 2003)  

In Lave and Wenger’s approach they take a stand totally opposing the traditional 

scholastic approach with the isolated individual as the subject of learning. (Nissen 2006 
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forelæsning) However, they might have swung too far in the other direction. As pointed 

out by Tennant (1997), situated learning depends on two claims: 

¶ It makes no sense to talk of knowledge that is decontextualized, abstract or 

general. 

¶ New knowledge and learning are properly conceived as being located in 

communities of practice (Tennant 1997 in Smith 2003).

The validity of both these claims can be questioned in that 1) there could be some 

types of learning that are not seemingly related to context or a specific situation and 2) 

there may be situations where the community of practice is weak or exhibits power 

relationships that seriously inhibit entry and participation. Therefore, as they admit 

themselves, they might have a tendency to romanticize communities of practice. (Smith 

2003)

The choice of approach

After looking at the two approaches, and the strengths and weaknesses of both, I 

would conclude that for your specific case the critical, social or relational approach 

would be much more fitting than a traditional scholastic educational approach. It is also 

appropriate to use an educational psychological approach rather than another form of 

therapeutic approach, as the problems your community is facing can be seen as the 

effects of a social process rather than cases of individual problems or illness. Many of the 

problems that have been mentioned including alcoholism, suicides, abuse, depression and 

loneliness are all social issues. Therefore I have chosen an overall approach which 

focuses on bringing about transformation through participating in action in a social 

environment, namely community psychology.  

Community Psychology 

The subject of study within community psychology is not the personality isolated 

from the situation, but the person-in-context. The context within which a person lives is 

seen in community psychology as where the problems and the resources lie. Therefore it 

is also necessary to solve the problems and develop the resources within the context. 
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(Berliner & Refby 2004) Therefore, when carrying out a project in community 

psychology it is important that problems and symptoms are not seen as being attributable 

to the individual, but instead as a part of a larger context. (ibid) In order to carry this out, 

community psychology concentrates on concrete problems that people experience, and 

instead of labeling them as something inside the person, they look at the subject-

positioning that takes place in and around the problem. In other words, importance is put 

on the situational factor rather than the personality factor. A person might have 

aggressive behavior, but aggression is to a great extent connected to certain situations. 

Community psychology would rather investigate in which situations the person shows 

aggressive behavior and which situations he doesn’t, rather that labeling him an 

aggressive person. (ibid) 

By focusing on the context of the problem, it opens up for the individual to take an 

active role and have influence on his/her own life situation. It also gives him/her the 

opportunity to establish themselves as a subject and a valuable member of society, who 

can act and have an effect on the development of their own community. (ibid) There is 

therefore focus on agency and subjectivity, that is, the ability to participate actively in 

one’s environment, but also focus on that the community can function as a whole.  

When looking specifically at the intervention methods used in community psychology 

the most important is that intervention is not seen as prevention or treatment, but focuses 

on the social, material, and discursive developments within the community. 

Berliner and Refby emphasize the importance of analyzing the situation as a whole, 

but outline three different viewpoints central for community psychology from which this 

“whole” can be examined: discourse, subjectivity, and resources/social support (my 

translation). (ibid, p. 23) 

Discourse

Rather than just looking at the social network, it is important to look at the discourses 

in which the social network and various problems are embedded. Berliner and Refby 

define “discourses” in a linguistic, social and material context as “måder hvorpå vi 

forsøger at ordne vores verden, skabe mening – ikke bestemt “orden,” men særligt 

organiserede betydningssammenhænge.” (Berliner & Refby, 2004, p. 23) The reason for 
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analyzing discourses is not to categorize people, but to understand the linguistic, social 

and material contexts they are living in, and what consequences that has for the person’s 

life or situation. As a result of that understanding, the person’s overall discourses can be 

changed through social interactions and altered patterns of behavior as well as altered 

common narratives. (ibid) In such a project, it is important that these changes take place 

publicly and in interaction with the environment. Community psychology can be seen as 

a social therapy that deals on the relational level rather than the individual level, and the 

process is therefore one that encompasses the whole community. As the subjects in focus 

change, so does the community around them and vice versa. (ibid) 

Another important aspect of changing the specific discourses is a change of the 

metaphors used to describe people and their life situation. As Berliner & Refby explain, 

“Hvis de begreber, udtryk og betegnelser, der sættes på en bestemt adfærd, ændres, 

forandres hele opfattelsen af denne adfærd.” (ibid, p. 22) Therefore if the metaphors 

about people are changed within the community, their positions as members of society 

change also. This can lead to a change in the person’s self-image and feelings of self-

value, which inevitably brings about a change in behavior.   

Subjectivity

Community psychology’s goal is to be able to establish a socio-material community 

consisting of subjects who can actively perform in and influence the community. 

Therefore it is their task both to support the development of subjectivity within 

individuals, as well as helping to create a community that accepts and recognizes these 

subjects. This is where community psychology warrants a unique form of intervention. 

(ibid) Their definition of subjectivity can also be seen as different from other approaches. 

In other different theoretical approaches within psychology, subjectivity can be seen as 

equal to ‘personality’ or to a ‘subject position’, but this limits it to social and mental 

processes, excluding the realization of discourses and performance. Therefore according 

to community psychology, subjectivity is defined as the performance or practice where 

different discourses are held in relationship to one another. (ibid, p. 28)    
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Resources and Social Support

In contrast to many other forms of theoretical and applied psychology, community 

psychology focuses less on relieving symptoms and more on realizing resources and 

competences. This doesn’t mean that relieving symptoms is not important, and it is also 

important to do that when possible. However community psychology doesn’t see 

symptoms and life quality on the same scale. (Berliner & Refby 2004)  

When focusing on the person-in-contex, one of the key elements is social support. 

Experiments have proven that people who have suffered from traumatic stress after 

working in war-stricken zones had an easier recovery if they had strong support from 

their family, friends and community. Therefore community psychology includes 

psychosocial intervention that focuses on supporting the social network’s own resources. 

(ibid) 

“Pointen bliver, at den proces der udgøres af personens og omgivelsernes opfattelse 

udgør et socialt meningsfelt, der konstituerer en social intersubjektivitet med gensidige 

handle- og forståelsespositioner. Personen med sine specifikke ressourcer ses som 

handlende i en bestemt socioøkonomisk, diskursiv og materiel kontekst.” (Berliner & 

Refby 2004, p. 29) 

MATU – community psychology in practice

I would now like to give an example of how community psychology is being used in 

practice in another town in Greenland where many young men were turning to violence, 

abuse and suicide after having difficulties finding a socially accepted position in the 

society. The project is called MATU, and its focus is to try to reach out to these young 

men who are expressing violent behavior. The project doesn’t deal with ‘aggression’ as 

an internal aspect that causes behavior, instead MATU tries to challenge and change the 

understanding we have about aggression and the young men. (Berliner et al. 2005) By 

changing, within the community, the discourses connected to certain understandings, 

terms, narratives and theories, it can open the way for change in the everyday lives of 

both the boys and the surrounding society. In MATU they describe it as a ‘journey into 

the society’ (my translation) rather than out of it. This means that rather than keeping the 
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boys out of the community, MATU tries to make them visible so the community can take 

notice of the boys. The goal is to help the boys stop their violent behavior and find 

constructive behavior patterns together with others. At the same time MATU is trying to 

change the ways the community sees the boys. Through both of these efforts, the boys 

can find a socially accepted position in the community where they can act and be treated 

as valuable members of society. (Berliner & Refby, 2004) 

The practical way MATU has chosen to bring these goals about is to train the boys to 

become elite athletes in long distance running and skiing. Through this the boys learn a 

discipline that earns them the respect of the community. The boys were never asked to 

talk about their feelings. Instead they focused on the sport, which soon changed from 

being a means to reach a goal to being a goal in itself. The boys invested themselves in 

the training and developed a “common language” connected to the sport in which they 

could share. Sport also gave the boys a healthy and appropriate way to express their 

aggression, while changing the metaphors around aggression, so it was no longer ‘cool’ 

to hit others, but it’s ‘cool’ to run a long distance. They take part in sports tournaments 

and races as equal members of society, and the metaphors around the boys have changed 

from them being “problem kids” to being “athletes.” (Berliner et al. 2005) The boys learn 

that to become respected and have influence in the society they cannot continue their 

abusive behavior, and instead have to take part in the power/knowledge hierarchy in the 

community. They learn that becoming an athlete gives one a certain status in the society. 

This also leads to a change in their own identity, their sense of self-value and self-respect. 

(Berliner & Refby, 2004) 

Community: ‘psychological tool’ or ‘subject for change’?

It can be important to ask the question, who is the subject we are trying to change? Is 

it specific people with problems that we are trying to help, while using the community as 

a social ‘buffer’ or support? Or are we actually trying to transform the whole community? 

One can actually choose either and they both have different results. From my own 

reflection, I think both aspects are important from different perspectives. (Berliner & 

Refby, 2004) 
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To explain, I first have to point out one aspect of the community psychological 

approach of which I am a bit wary. I agree with the fact that problems or symptoms are 

usually not sicknesses within the person but an effect of a social process or set of 

interactions. However, I worry that claiming that the problem should then be solved 

within the community or social relationships, can cause a shift in responsibility away 

from the individual person and in that way inhibit them from taking ownership for their 

own life situation. The problem is a ‘social problem’ and can therefore be projected as 

“the others’ fault.” It is of course true that it is not the individual’s “fault” as it is a 

socially developed problem, however I believe that it is always crucial that each 

individual still takes responsibility for his/her own life situation, thereby establishing 

his/her own subjectivity. Therefore, from my point of view, community psychology can 

be used as a great tool in helping and supporting individuals in a therapeutic form, 

providing the individual maintains a sense of ownership and subjectivity, making them an 

‘actor’ in their own changing process. On the other hand, community psychology is also 

an incredible implement in transforming the community as a whole, and strengthening it 

as a tight-knit unit of social interactions and resources. 

In the community psychology approach, “empowerment” is often used as a central 

strategy while working in the local community or sub-cultural environments. Therefore, I 

would like to introduce a theory of empowerment by Jens Berthelsen, as a possible 

supportive method in this approach.  

Dilemma situations as a key to empowerment 

In Jens Berthelsen’s article “Empowerment gennem dilemmapædagogik,” (2006) he 

presents an education form geared toward using a dilemma situation as a key to insight, 

transformation, and empowerment. Although this method can be used in numerous 

situations, he specifically points out its benefits in helping those he classifies as 

“ressourcesvag” or “disadvantaged” (my translation). He points out as an example the 

situation where people get marginalized due to the society’s development from an 

industrial society to a communication society. Those who have difficulty adopting more 

postmodern values, as well as developing new expertise in the areas of technology or 

communications can find themselves isolated from the society and can have difficulties 



13

even finding a job. Many of the forms of help offered to them seem to lock them even 

more into their traditional roles, according to Berthelsen (2006). These “disadvantaged” 

can find themselves locked in a dilemma, where they cannot function in society the way 

they are, but are afraid to cast themselves out into uncharted waters where they fear they 

may lose what they have. They are often locked into such a vicious cycle because their 

lack of resources affects their self-efficacy and self-image. The more they have a negative 

image of themselves and low expectations, the worse they are able to function in society, 

and it becomes a chain almost impossible for them to break. Seen from a certain point of 

view, their reaction is understandable and caused by the situation they are in. However 

this mindset can only keep them trapped in a powerless ‘victim’ role, rather than helping 

them to take responsibility for their own life-situation. (ibid) 

As an intervention method to help them out of this cycle, Berthelsen proposes what 

he calls “dilemma education” (my translation) which uses the dilemma situation as a tool 

to boost the person’s development, in a group context and with professional support. 

(ibid) According to Berthelsen, a dilemma situation can be the key to breaking the 

vicious cycle. “Ved at befinde sig I et dilemma får mennesker mulighed for at lære 

ukendte sider af sig selv at kende, opdage nye personlige ressourcer og nye måder at 

opfatte omverdenen på.”(Berthelsen, 2006 p. 170)  

For this kind of development to occur, a ”safe space” is required where those in the 

dilemma can, together with others and free from external pressures or expectations that 

can lead to self-repressive mechanisms, try to develop new skills, use new resources, and 

find a way out of the dilemma situation. This process he calls empowerment, which he 

defines as “en proces, hvor enkeltindivider, grupper, organisationer og lokalsamfund 

skaffer sig magt over den situation, man selv befinder sig i, og engagerer sig i og 

anvender demokratiske beslutningsprocesser i lokalsamfundet i forsøg på at påvirke egne 

livsbetingelser.”(Berthelsen, 2006, p. 173)  

It is of key importance in the empowerment process that the person is regarded as an 

active participant in the development of their own well-being. As Berthelsen describes, 

“Den betydelige sociale kompetence, som børn og unge udvikler ved at være aktive 

deltagere I hverdagen, betyder også at børn og unge må opfattes som aktive deltagere I 

udviklingen af egen trivsel. Deres handlinger og forståelser bliver integreret i 
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personligheden og tilegnelsen bestemt af det selvbillede, de har dannet ud fra 

omgivelsernes reaktioner.” (Berthelsen, 2006 p. 174) Therefore also in the case of adults 

in a disadvantaged situation, it is crucial that they are active in the decision-making and 

development of their empowerment process.  

On the other hand, it is also important that although the empowerment process within 

a group is self-governing, it is supported by a professional, who can guide the process by 

taking different roles at different stages. The professional, however, should work together 

with the participants as equals and not become an authority that dictates the process. 

(ibid) 

The dilemma situation can be described in three phases: a “confrontational phase”, a 

“discovery or change phase”, and “restructuring or new insight phase.” (my translation) 

(ibid p. 182) Within these phases there are different ways the professional can support the 

process. At the beginning it can be important to motivate the participants and help to 

uncover the challenge or problem. When the participants want advice, the professional 

can help most by throwing the ball back into their court, and being authoritative by 

refraining from leading. It is important that the participants experience the 

challenge/dilemma and come to the next stage on their own. When the participants begin 

to get discouraged, the professional’s encouragement is also an important aspect. Finally 

they will have a breakthrough (phase 2) where they suddenly experience a surprising 

freedom and clarity. The final phase of creativity and productive new insight is where the 

participants find new ways to look at their problem. In this phase it is the helper’s 

responsibility to secure the sustainability of these ideas and solutions in the educational 

setting before they put them into practice in real life. (ibid)    

Concrete Suggestions – Theory into Practice 

From reading your case description describing the problems you’ve encountered in 

your community, I can see that they are all very much interconnected. Based on the 

information I’ve gathered from you, I’ve created a very basic diagram charting how these 

problems could possibly be related and divided up into different levels. 

Loneliness 
Helplessness 

Not feeling healthy
Smoking 
Alcohol 
Depression 
Suicidal thoughts 

Sexual abuse 
Violence 
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There are of course many intricate relationships and matters at play here, and it is 

possible that a diagram like this is all too general or unscientific to be of any use. 

However, I made it more as a mind map to be able to see more clearly how these many 

problems interconnect, and how it is best to tackle them. Trusting that there is some truth 

to this obviously oversimplified model, it would seem that a great number of these 

problems could come from a similar root, namely loneliness or a feeling of being 

marginalized or excluded.  

By using a community psychological approach, I would suggest that the main area of 

focus be to change behavior through changing people’s vision of themselves, their 

feelings of self-worth, and their feelings of power over their own life situation within a 

social context. This can be done through projects that promote empowerment and most 

importantly togetherness and interconnectivity within the community. 

Concrete examples

Create projects that include a large part of the community. The community would 

have to decide what fits best to their situation, culture, and interests.  

o The project should have possibilities for people of different ages, race, and 

background to get involved in different areas or aspects depending on their 

talent or interest. It is important to look at the human resources that exist 

in the community, especially in those that may otherwise be marginalized, 

and find a way for them to contribute to the project.  

o It should be something active and creative, which allows people to build-

up self-confidence, develop skills and talents and a sense of self-worth.  

For example it could include music, theater, art or sport. 

o It should be interactive, allowing people from different ends of the society 

to create bonds, exchange ideas, and support one another. 

o Rather than making a one-time event or activity, it is better to create an 

on-going project, so that it becomes a part of the participants’ identity and 

sense of where they belong. 
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The goal of these types of projects would be to unite the community around 

something positive, active, and empowering, and to increase the quality of living in the 

community as a whole.  

There are of course those that will not include themselves in these community 

activities or who are already too marginalized and struggling with depression or 

violence. For these groups of people I would suggest a program similar to MATU, 

where they are brought together with others like themselves and helped to develop 

a skill or talent or, in some other way, develop a sense of fellowship, self-value, 

and position within the community. Once they have had a little extra help, they 

could possibly also become included in the larger community projects. 

There is also one area which is in my opinion absolutely crucial to focus on, as it 

is an even smaller and more basic unit than the community, namely the family.  

The family is the basic building block of the community, and is a child’s first 

source of input from which it forms its identity and sense of self-value. If there 

are difficulties in the families, the community cannot thrive. I can also see that 

“familiesammenhold” is one of the values you would like to promote through 

your project. To help strengthen the families, I would suggest couple/family 

support groups, where groups of couples (or whole families depending on the 

situation) meet together with a professional in a safe environment, as described by 

Berthelsen, and use empowerment strategies to help them to brainstorm ideas of 

how they could function better as a family. Where there is a supportive 

environment and people who are all struggling in some form or other but are 

motivated to make a change, there is possibility for great growth.  

   

The last suggestion was in connection to one of the smaller but also important 

problems brought up in your case description. As Greenland like the rest of the 

world is having to adjust to a shift from a more traditional society to a modern and 

globalised society, there can be problems for those that become marginalized and 

find it hard to keep up with ever-developing technological advances. This can 
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especially be a problem in the economic sector where people who are illiterate or 

have no technological skills can find it hard to get a job, and in that way feel 

isolated from the society. In this situation I would definitely suggest Berthelsen’s 

dilemma education as an approach that could be linked together with offering 

special IT-courses and adult education programs. Having a support group with 

professional help, where people can come who feel caught in such a dilemma, 

could make a much bigger impact on the problem then just offering scholastic 

courses. As Berthelsen said, ”…overskridende læring i dilemmasituationer er en 

almindelig måde at flytte sig på, altså en askolastisk, naturlig, ”kropsbåren” 

måde at lære på, som i højere grad vil tilgodese ressourcesvage, end det er 

tilfældet for logisk systematisk indlæring.” (Berthelsen, 2006 p. 179) 

Conclusion 

In conclusion, I believe using community psychology and empowerment by 

dilemma education would be the best types of approach for your project. It leaves 

opportunities wide open for creative and productive ideas from the community itself. 

As the development council, it can be important to keep certain principles and goals 

in mind that can help structure and focus the project. I will finish off by listing a few 

of the most important, to which you can always add as you find it relevant. 

¶ The problem is not located inside the individual, but is a part of a larger 

social context. 

¶ Changing the metaphors connected with certain people, problems or terms 

can change a person’s position within society, as well as their self-image and 

feeling of control over their life situation. 

¶ Transformation can take place in an open and safe environment, with a 

balance between supportive guidance and the ability to be an active 

participant in one’s own development. 

Yours sincerely, 

Sibéal Ailbhe Hill 

Psychological Consultant 
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